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Abstract
This study aims to determine whether there are differences
in speaking anxiety levels between 11th-grade students at
MAN 2 Gresik who are members of the English Club, based on
their personality types: introvert and extrovert. A mixed-
methods approach was employed, combining quantitative
data from the Eysenck Personality Inventory (EPI) and the
Foreign Language Classroom Anxiety Scale (FLCAS), with
qualitative data gathered through semi-structured
interviews.
The results showed that 41 students (54%) were introverts
and 35 (46%) were extroverts. FLCAS scores indicated that 1
student (1.32%) experienced low anxiety, 58 (76.32%)
moderate anxiety, and 17 (22.37%) high anxiety. Although the
average anxiety score of introverts (107.24) was slightly
higher than that of extroverts (104.09), the Independent
Samples T-Test revealed no statistically significant
difference (p = 0.360 > 0.05).
Despite the lack of statistical significance, qualitative
findings revealed distinct emotional contrasts. Introverted
students reported stronger nervousness, fear of judgment,
and pressure when speaking without preparation, while
extroverted students appeared more confident and relied on
social support and positive thinking. Additional factors such
as preparation, classroom atmosphere, and peer
encouragement also influenced students’ confidence.
The study concludes that while no significant statistical
difference was found, the mixed-method approach provided
a deeper understanding of the speaking anxiety experienced
by both introverted and extroverted students. The findings
offer practical insights for educators, such as the importance
of providing preparation time, peer support, and emotionally
supportive classroom environments to help these students
reduce speaking anxiety and build confidence.
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INTRODUCTION

Speaking is an important productive skill in English, which serves as the main means of
communication. However, many students still struggle to speak fluently and accurately. Public
speaking often triggers anxiety, which can hinder students from conveying their ideas
effectively and confidently.

Anxiety is one of the weaknesses that makes students unable to communicate well in
English, even when they know what they want to say but cannot express it due to anxiety
(Frazier & Brown, 2001). Speaking anxiety can negatively affect language learning by reducing
confidence, discouraging participation, and causing students to avoid speaking activities
(MaciIntyre & Thivierge, 1995; Hashemi, 2011; Richards & Renandya, 2022).Previous research
has indicated that linguistic issues, such as poor pronunciation and limited vocabulary, as well
as non-linguistic issues, including lack of confidence, inadequate preparation, shyness, fear of
mistakes, and fear of being laughed at, contribute to speaking anxiety (Marlia et al., 2023;
Marliana & Yayu, 2023; Faqihi, 2023). Among these factors, affective factors, particularly
personality, have a significant influence on language learning.

Carl Jung defined introverts as individuals who direct their energy inward, while
extroverts direct their energy outward (Jung, 1940). Eysenck stated that introverts tend to
have higher levels of anxiety and sensitivity to stimuli, whereas extroverts tend to experience
lower anxiety and seek external stimulation (Revelle, 2016). Studies also show that extroverts
tend to experience lower speaking anxiety and perform better in oral language activities than
introverts (Dewaele & Furnham, 2000; Davies & Pearse, 2000; Vogel & Vogel, 1986).

From the existing theories, introverts and extroverts show different patterns of
behaviour and responses to social situations, which can affect their levels of speaking anxiety.
Introverts tend to experience higher anxiety in speaking situations, while extroverts are
generally more comfortable and confident in social interaction.Furthermore, although many
studies have identified general factors contributing to speaking anxiety, few have specifically
focused on the influence of personality, particularly introversion and extraversion. Most
existing studies also rely heavily on quantitative methods and provide limited qualitative
insights into students’ emotional experiences and coping strategies. Therefore, the present
study adopts a mixed-methods research design using quantitative surveys and qualitative
interviews.

Furthermore, there are still limitations in studies comparing introverted and extroverted
students in the context of English clubs, where speaking skills are crucial. Therefore, the
researcher will conduct the study at MAN 2 Gresik, involving 11th-grade students who
participate in the English club. The results of this study are expected to provide an
understanding of the differences in speaking anxiety between introvert and extrovert students
in the English learning environment, especially in the context of English clubs.

METHODOLOGY

This research employs a mixed-method approach that combines quantitative and
qualitative methods to provide a comprehensive understanding of students’ speaking anxiety.
The quantitative method is used to compare speaking anxiety levels between introverted and
extroverted students, while the qualitative method explores students’ personal experiences,
perceptions, and strategies for coping with speaking anxiety through semi-structured
interviews.

The population of this research consists of 11th-grade students at MAN 2 Gresik who
participate in the Fun English Club (FEC). A total of 76 students completed the questionnaires,
while several selected students participated in interviews to gain deeper insights into their
experiences and factors influencing speaking anxiety.

This study uses two main instruments: questionnaires and semi-structured interviews.
The questionnaire consists of two sections, namely the Eysenck Personality Inventory (EPI) to
classify students as introverts or extroverts and the Foreign Language Classroom Anxiety Scale
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(FLCAS) to measure students’ speaking anxiety levels. Semi-structured interviews were
conducted with selected students based on their personality types and anxiety levels to explore
their experiences, confidence, fears, and coping strategies.

The data were initially processed using Microsoft Excel and then analyzed using SPSS.
The analysis included descriptive statistics to describe speaking anxiety levels, a Shapiro-Wilk
normality test to determine data distribution, and hypothesis testing using either an
Independent Samples t-Test or Mann-Whitney U Test based on the normality results.

FINDING AND DISCUSSION

The findings of this study are compiled based on data obtained through quantitative and
qualitative. All findings are presented to answer the research questions that have been
formulated in Chapter I.
Result of Questionnaire

Based on the results of the Eysenck Personality Inventory (EPI) questionnaire completed
by 76 eleventh-grade students of MA Negeri 2 Gresik who participated in the Foreign English
Club (FEC), it was found that 41 students (54%) were categorized as introverts, while 35
students (46%) were categorized as extroverts. These percentages were calculated by dividing
the number of students in each category by the total number of respondents and then
multiplying by 100. The results indicate that students with introverted tendencies slightly
outnumber those with extroverted tendencies, with a difference of 6 students or approximately
8%.

Personality Type Number of Students Percentage
Introvert 41 54 %
Extrovert 35 46%

Total 76 100%

Table.1 Distribution of Introvert and Extrovert Students Based on EPI

The 54% of introverted students tend to be quiet, thoughtful, serious, and reserved. They
prefer structured environments and tend to be more cautious in their behaviour. Additionally,
they may avoid social gatherings and prefer working independently. In contrast, the 46% of
extroverted students are generally sociable, lively, outgoing, and enjoy being around others.
They tend to talk more, be impulsive, and seek excitement as well as social interaction.

In terms of speaking anxiety, the FLCAS data showed that most students (58 students or 76.32%)
experienced moderate anxiety, 17 students (22.37%) experienced high anxiety, and only 1
student (1.32%) experienced low anxiety. These results suggest that while most students feel
some level of nervousness when speaking English, only a few experience it with very low or
very high intensity.

Anxiety Level Number of Students Percentage
Low Anxiety 1 1.32 %
Moderate Anxiety |58 76.32 %
High Anxiety 17 22.37 %
Total 76 100%

Table. 2 Student Anxiety Levels Based on FLCAS

Based on the data, 58 students (76.32%) fall into the moderate anxiety category. This
indicates that the majority of FEC students experience a noticeable level of anxiety when
speaking English, but it is still manageable. These students may often feel nervous or uneasy
when asked to speak, worry about making mistakes, or fear negative judgment from teachers
or peers. Despite these feelings, their anxiety has not severely disrupted their participation in
English learning activities.
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Meanwhile 17 students (22.37 %) are classified as having high anxiety. This smaller group
experiences intense anxiety that significantly affects their ability to participate in English
speaking activities. Students in this category may feel overwhelmed, display physical symptoms
such as sweating or rapid heartbeat, and often try to avoid speaking situations altogether. Their
high anxiety level can hinder their progress in developing speaking skills.

Lastly, only 1 student (1.32 %) are in the low anxiety category, meaning he/she generally
feels calm, confident, and comfortable when communicating in English. According to the FLCAS
criteria, these students show psychological resilience and are less likely to be affected by fear
or stress related to foreign language speaking. They tend to engage actively and express
themselves freely without much hesitation.

To better understand the interaction between personality type and anxiety level, the data were
further analyzed by cross-referencing EPI Result and FLCAS results. The distribution is shown in
the following table:

Introvert Extrovert
Low Anxiety(0 student 1 student
Score Range: [There are no introvertedThere is 1 extrovert
33-71 students in the lowstudent in the low
anxiety category. anxiety category, with a
score of 53.
Moderate 31 students 27 students
Anxiety Most introverted studentsMost extroverted
Score Range: jare in the moderatestudents also fall into
72-116 category, with  mostithe moderate category,
scores in the 79-115with  general scores
range. ranging from 76-
116.
High  Anxiety/10 students 7 students
Score Range: |[Introverted students areExtroverted students
117-165 in the high anxietywere in the high anxiety
category, with scorescategory, with scores
between 118 - 139. ranging from 117 - 133.
TOTAL 41 Students 35 Students

Tabel.3 Students Anxiety Levels By Introvert and Extrovert (EPI x FLCAS)

In the moderate anxiety category, 31 introverted students and 27 extroverted students
were identified. Most introverts in this group had scores ranging from 79 to 115, while
extroverts scored between 76 and 116. This suggests that students in this category tend to
experience anxiety at the middle to upper end of the moderate range. Meanwhile in the high
anxiety category, 10 introverted students had scores ranging from 118 to 139, while 7
extroverted students had scores between 117 and 133. This indicates that not only were more
introverts found in the high anxiety category, but their anxiety scores also tended to be slightly
higher compared to their extroverted peers. As for the low anxiety category, it was represented
by only one student, an extrovert, with a score of 53. Notably, no introverted students were
found in this category.
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Descriptive Statistic

This section presents descriptive statistics to provide an initial overview of students’ speaking
anxiety levels based on their personality types. These results serve as the foundation for further
statistical analysis.

Descriptives

|KEPRIBADIAN Statistic  Std. Error

FLCAS 1.00 Mean 107.24 2.173

95% Confidence Interval for Mean Lower Bound 102.85

Upper Bound 111.64

5% Trimmed Mean 106.96
Median 104.00
Variance 193.589
Std. Deviation 13.914
Minimum 79
Maximum 139
Range 60
2.00 Mean 104.09 2.702

95% Confidence Interval for Mean Lower Bound 98.60

Upper Bound 109.58

5% Trimmed Mean 104.84
Median 104.00
Variance 255.434
Std. Deviation 15.982
Minimum 53
Maximum 133
Range 80

Tabel.4 Descriptive Statistics of Speaking Anxiety in Introvert and Extrovert Students

The descriptive statistics reveal that the mean speaking anxiety score for introverted
students is 107.24, slightly higher than extroverted students at 104.09, suggesting that
introverted students tend to experience more anxiety when speaking English.The standard
deviation for introverts is 13.91, while for extroverts it is 15.98, indicating greater variability
in anxiety levels among extroverted students. Introverted students had scores ranging from 79
to 139 (range 60), while extroverted students ranged from 53 to 133 (range 80), showing greater
diversity in the extroverted group.The median score for both groups is 104.00, indicating the
same central tendency. The 95% confidence interval for introverts is 102.85-111.64, while for
extroverts it is 98.60-109.58, indicating the estimated population mean for each group.

Normality Test

The Shapiro-Wilk test was used to assess the normality of FLCAS scores for both introverts
and extroverts, as each group had fewer than 50 participants. This test ensures that the data
meet the normality assumption required for further analysis

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
PERSONALITY Statistic df Sig. Statistic df Sig.
FLCAS 1 129 M1 .085 .970 41 335
2 13 35 .200° .953 35 .145

Table.5 Normality Test of Speaking Anxiety in Introvert Extrovert Students
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The results of the normality test using the Shapiro-Wilk method showed a significance
value for the introvert group of 0.335, and for the extrovert group of 0.145.Because both values are
greater than 0.05, this indicates that the FLCAS scores in both groups are normal (Normal data means
that most values are in the middle, and only a few are too low or too high) so that the data can be
analyzed using parametric tests. Therefore, based on the results of the normality test, a
parametric analysis will be carried out, especially the t-test to compare the average speaking
anxiety scores between introvert and extrovert students.

Hypothesis Test (Independent Sample T-Test)
The test is carried out using the parametric Independent Samples t-Test because the data

meets the assumption of normal distribution.

Independent Samples Test

95% Confidence Interval of

Levene's Test for Equality of the Difference

Variances t-test for Equality of Means

Sig. (2- Mean Std. Error
F Sig. t df tailed) Difference Difference [Lower Upper

FLCAS Equal variances .108 744 921 74 .360 3.158 3.429 -3.674 9.991

assumed

Equal variances not 911 68024 366 3.158 3.467 -3.76( 10,078

assumed

Table.6 Hypothesis Test of Speaking Anxiety in Introvert and Extrovert Students

Based on the results of Levene’s Test for Equality of Variances, the significance value
was 0.744 (F = 0.108). Since this value is greater than 0.05, the variance between introverted
and extroverted students is homogeneous, allowing the interpretation of the t-test results using
the “Equal variances assumed” row.The results of the independent samples t-test show that
the Sig. (2-tailed) value is 0.360, which is greater than 0.05. This means that the null hypothesis
is accepted and the alternative hypothesis is rejected. In other words, there is no significant
difference in speaking anxiety between introverted and extroverted students.Furthermore, the
95% confidence interval for the mean difference ranges from -3.674 to 9.991, including zero.
The analysis yielded a t-value of 0.921, df = 74, and a standard error of the difference = 3.429,
further reinforcing the conclusion that there is no significant difference between the two
groups.

Although descriptive statistics showed a mean difference of 3.158 points, with
introverted students experiencing slightly higher anxiety, the difference is not statistically
meaningful. Therefore, this finding confirms that personality type does not significantly affect
speaking anxiety levels among 11th-grade students in the English Club at MAN 2 Gresik.

Result of Semi-Structured Interview

The interview results present the students’ personality types, anxiety levels, and FLCAS
scores. Most students expressed nervousness, anxiety, or tension when speaking English in front
of the class, especially during presentations or speeches. However, some students enjoyed
speaking English and viewed it as a positive challenge. Many participants were afraid of making
grammar or pronunciation mistakes and being judged, laughed at, or criticized by others,
although some students showed greater confidence and were less concerned about negative
evaluation.

Introverted students tended to be more cautious, shy, and prone to overthinking, while
extroverted students were generally more expressive, confident, and adaptable in speaking
situations. Speaking anxiety was commonly triggered by lack of preparation, unexpected
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speaking tasks, unfamiliar situations, and difficult materials. Students also perceived
extroverted individuals as more relaxed and spontaneous, while introverted students tended to
overthink, feel self-conscious, and require more preparation to manage speaking anxiety.

Students identified practice, experience, personality, positive attitudes, supportive
friends, and a supportive learning environment as factors that influenced their self-confidence
in speaking English. To manage speaking anxiety, students used preparation and rehearsal,
practicing in front of a mirror, self-talk, humour, prayer, deep breathing, seeking help from
others, and focusing on communication rather than perfection.

The questionnaire and interview results showed that 24.4% of introverted students had
high anxiety compared to 20% of extroverted students. The mean score was slightly higher for
introverts (107.24) than extroverts (104.09), but the difference was not statistically significant
(Sig. = 0.360). Interviews showed that introverted students tended to experience more
nervousness, overthinking, fear of negative evaluation, and a greater need for preparation,
while extroverted students generally appeared more confident and relaxed. Both groups used
similar coping strategies, although introverts relied more on individual preparation and
extroverts more on social support.

DISCUSSION

This study aimed to investigate whether there is a significant difference in speaking
anxiety between introverted and extroverted students and to explore how they experience and
cope with speaking anxiety. Based on quantitative analysis of 76 eleventh-grade students in the
English Club at MAN 2 Gresik, 24.4% of introverted students and 20% of extroverted students
were categorized as having high anxiety. The mean score for introverted students was 107.24,
slightly higher than extroverted students at 104.09. However, the independent samples t-test
showed that the difference was not statistically significant (Sig. = 0.360; t = 0.921), indicating
no meaningful difference in speaking anxiety between the two personality types.

Qualitative findings revealed differences in how students experienced and managed
speaking anxiety. Introverted students tended to experience greater nervousness, overthinking,
fear of negative evaluation, and a greater need for structured preparation. Extroverted
students generally appeared more confident and relaxed, although they could still experience
anxiety in sudden or high-pressure situations. Both groups used coping strategies such as mirror
practice, self-affirmation, peer support, prayer, and relaxation techniques. Introverted
students relied more on individual preparation, while extroverted students tended to depend
more on environmental and social support.

These findings are consistent with previous studies by Rahman Hz et al. (2022), Mirnawati
et al. (2024), Ozbay et al. (2017), and Arniatika (2020), which reported no statistically
significant relationship between personality type and speaking anxiety or foreign language
learning outcomes. The findings also support Horwitz et al. (1986) and Eysenck (1967, 1990),
who emphasize that environmental and contextual factors can influence anxiety. However, the
results differ from Fitri and Novriewani (2022), who found a significant difference in speaking
anxiety between introverted and extroverted students. This difference may be related to
variations in research context, respondents, and learning environments.

Overall, the study demonstrates that although introverted and extroverted students may
differ in their experiences and coping strategies, personality type does not significantly
determine speaking anxiety levels. Speaking anxiety is also influenced by individual
experiences, preparation, continuous practice, and environmental support. Therefore,
educators are encouraged to consider students’ personality traits while creating an emotionally
safe, supportive, and practice-oriented learning environment to foster confidence in speaking
English.

CONCLUSION
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This study aimed to investigate the differences in English-speaking anxiety between
introverted and extroverted students and to explore how these students experience and cope
with their anxiety. The research applied a mixed-method design combining quantitative data
(questionnaire) and qualitative data (interview). The following conclusions can be drawn based
on the results:

1. There is no significant difference in the level of speaking anxiety in introverted
and extroverted students. The quantitative data showed that the mean anxiety
score of introverted students was slightly higher than that of extroverted
students. However, the independent-samples t-test result (Sig. 2-tailed = 0.360)
indicates that the difference is not statistically significant.

2. Introverted and extroverted students experience and cope with speaking anxiety
during English-speaking activities differently.

e |Introverted students tend to feel more nervous, fearful of negative
evaluation, and require more structured preparation before speaking.

e Extroverted students are generally more confident and flexible but may
still experience anxiety when unprepared or under pressure.

e Coping strategies vary: introverts rely more on individual preparation
(e.g., writing scripts, practicing alone), while extroverts use social coping
strategies such as humor, peer support, or spontaneous adjustment.

The integration of questionnaire and interview results enriches the understanding of
speaking anxiety, as the quantitative data revealed general trends in anxiety levels, while the
qualitative findings uncovered personal and emotional nuances that numbers alone could not
explain. The combined data confirmed that personality type influences not only the intensity
of anxiety but also the coping mechanisms students use. In addition, external factors such as
classroom environment, encouragement from peers, and supportive feedback play an important
role in building students’ confidence and reducing anxiety. These findings align with
psychological and educational theories by Eysenck (1967), Horwitz et al. (1986), and Brown
(2007), offering a comprehensive view of how students’ personality types relate to their
English-speaking anxiety and underscoring the importance of both internal traits and external
support systems in language learning contexts.
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